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TRAINING FUTURE MUSIC ART TEACHERS TO USE
ETHNIC-FAMILY TRADITIONS IN OVERCOMING WAR
TRAUMA IN SCHOOL YOUTH

The article considers the problem of training future music art teachers to use ethnic family traditions

in overcoming war trauma in school youth. An analysis of modern scientific research in the field of ethno-
pedagogy, art history and psychology is presented. The content and structure of training a specialist-musician
capable of trauma-informed assistance through art to overcome post-traumatic psycho-emotional disorders
in schoolchildren are analyzed. The main directions of training future music art teachers for trauma-informed
assistance through ethnic-family traditions on pedagogical principles are identified. It is proven that the
phenomenon under study works more effectively according to the cross-cutting principle, since it is integrated
into the educational process at the content, methodological and practical levels. The possibilities of its effective
use in art and pedagogical education are revealed.

The possibilities of using components of trauma-informed art in future professional activities by
university students are outlined. The importance of creating safe environment for schoolchildren based on trust,
mutual understanding, and art-communication interaction through ethnic-family traditions is emphasized.

Keywords: artistic-pedagogical education, trauma-informed care, ethnic- family traditions, university
music students, art-communication interaction, mental health.

Problem statement and its connection
with important scientific or practical tasks. In
the context of socio-humanitarian challenges in
Ukraine caused by Russian military aggression,
the problem of preserving mental health of
schoolchildren is becoming of paramount
importance. In this process, special attention
is paid to the appeal to traditional resources of
recovery, among which ethnic-family traditions
occupy a leading place. Therefore, the focus
of modern training of applicants for higher
professional and pedagogical education is not
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only the familiarization with ethnocultural and
folklore heritage, but also the integration of ethnic
and family heritage into the process of training
teacher musicians of the ability to provide trauma-
informed assistance through art in their future
professional activities.

Such a statement of the problem makes it
possible to apply in the system of artistic and
pedagogical education new approaches to the
theoretical and practical training of future
specialist-musicians, related to the restoration
and support of the psycho-emotional state
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of schoolchildren in war and post-war times.
Therefore, the professional activity of a modern
teacher-musician should be aimed not only at the
formation of the musical culture of schoolchildren,
but also at the restoration and support of their
mental health on the basis of trauma-informed
assistance through art and ethnic-family traditions
as well.

This is confirmed by domestic and foreign
scientists research that each culture has its own
unique ways of experiencing pain, loss and stress,
which are often an important tool for preserving
a person’s psycho-emotional integrity. And the
deepest emotional impact on schoolchildren is the
art directly related to family rituals, folk songs,
epics, legends and fairy tales, music of the family
circle, which often have a therapeutic effect.
They reflect hope, renewal, connection with past
generations and help schoolchildren who have
survived the war to restore a sense of stability
and support, as well as provide emotional relief
through empathy.

Therefore, we consider the preparation of
future music art teachers to use ethnic and family
traditions in overcoming the trauma of war to be
a relevant and socially significant theoretical and
practical task.

Analysisofmajorresearch and publications.
Recent years have been marked by a growing
scientific interest among researchers in the role of
national ethnocultural heritage and, in particular,
ethnic-family traditions in conditions of social
upheavals and military challenges. The works of
G. Lozko (2011), I. Kolyada (2011), L. Ryban (2022)
trace the idea of restoring traditional family rituals
as the basis for the formation of national identity
and spiritual self-healing. The authors emphasize
that it is musical practices, songs, rituals, and
family music-making that are capable of creating
the space of emotional security for a child in crisis
circumstances. The latest publications that touch
on the topic of using ethnic-family traditions in
art and pedagogical education deserve special
attention.

Significant in this direction is the work of
N. Sulaeva, who in her research reveals the role of
ethnic components in the formation of the spiritual
world of a future music art teacher. The author
emphasizes that the family song tradition should
be included in the practical block of educational
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and professional programs for applicants for
higher education in arts sphere (Sulayeva, 2025).
Lu Baowen emphasizes the need to integrate ethnic
and music history material into the process of
training a music art teacher, because it is precisely
such knowledge and understanding that allow a
future specialist to identify himself as a bearer of
cultural and family heritage (Lu Baowen, 2021).

The importance of ethnic-family traditions
as a therapeutic tool is discussed in the works of
S. Bassa, where the idea of restoring the child’s
psyche through ritual family forms of musical
communication is traced. The author proves the
effectiveness of family music-making as a means
of compensating for emotional destruction in
children who suffered from the war (Bassa, 2025).
Nabok M. (2020) raises the problem of forming
professional readiness for teaching Ukrainian
folklore as a component of art therapy in schools.
Her publications focus on the fact that knowledge
of ethnic-family musical traditions is a key
component of the content of professional training
(Nabok, 2020).

In the context of the problem stated in the
article, works that highlight the role of trauma-
informed assistance through art in restoring the
psycho-emotional state of children affected by
war, deserve special attention. For example, Nigel
Osborne, a professor at the University of Edinburgh,
a composer and a world-renowned specialist
in overcoming war trauma through art and
communication, whose author’s methodology is
based on practical experience working in hot spots
around the world, proves that involving children
in music related to their ethnocultural background
significantly contributes to reducing the level
of stress, anxiety, and isolation (Osborne, 2023).
Similar conclusions are drawn by Henry Redwood
(2024) and Darren Abraxas (2024), who point to
the need to use ritual song and family traditions in
working with traumatized adolescents.

A significant contribution to the above-
mentioned issues is the work of Yu. Nikolaevska
(2023), who explores trauma-informed support
through art in educational environment. The
author focuses on the pedagogical potential of
family songs as a factor of emotional stabilization
and self-expression.

A modest contribution of the authors of the
article to the study of this problem is a number
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of publications related to art-communication
interaction in overcoming war trauma and
restoring mental health of people of Ukraine. In
particular, regarding the value foundations of art
communications in art and pedagogical education
(Rastrygina, 2023); art and communication
interaction of future teacher-musicians with
children to restore their psycho-emotional state
(Rastrygina, 2024); trauma-informed art as a
spiritual ecosystem for restoring mental health of
the Ukrainians and the organizational principles
of preparing future teacher-musicians for trauma-
informed care through art (Rastrygina, 2024);
musical and creative potential of extracurricular
activities of higher education students in acquiring
theabilitytoprovide trauma-informed care (Klepar,
2024), folk song traditions in the development
of spirituality of future teachers (Klepar, 2017);
features of using ethnocultural traditions to
overcome war trauma in schoolchildren.

Therefore, the authors emphasize the
importance of family musical experience, which
preserves ethnic memory and contributes to the
psychoemotional recovery of children, and proves
that preparing future teacher musicians for art-
communication interaction through art, including
ethnic-family traditions, increases their empathetic
and facilitating ability to overcome war trauma in
school youth.

At the same time, in the above-mentioned
studies (both domestic and foreign), the problem
of using ethnic-family traditions as a means of
trauma-informed assistance in overcoming war
traumas among schoolchildren is not sufficiently
researched. In particular, G. Lozko (2011) and
I. Kolyada (2011) emphasize the importance
of family rituals in the formation of national
identity, but their works are of the general cultural
nature and do not contain specific pedagogical
mechanisms of trauma-informed assistance. The
same applies to the works of L. Ruban, who focuses
on the family song tradition, but does not consider
it as a resource in overcoming war traumas
(Ruban, 2022).

In the studies of N. Osborne (2023),
G. Redwood (25.05.2024), D. Abraxas (2024),
despite high level and density of scientific and
humanitarian content, there is no focus on the
Ukrainian ethnic-family context as a means
of trauma-informed care. The conclusions of

foreign scientists are universal and therefore
require adaptation to domestic educational
practice. Publications by Y. Nikolaevska, which
directly relate to trauma-informed pedagogy in
generalized reading, nevertheless prove that
trauma-informed care is based on the principles
of empathy, trust, understanding of the cultural
context and individual experience of each person
(Nikolayevs’ka, Andrushchenko, Pryhunkova,
2023).

Previous publications of the authors of this
article, although they correspond to the topic
stated in the article, are, nevertheless, aimed at
somewhat different perspective of its presenting.
In particular, the concept of trauma-informed art
as a spiritual ecosystem supporting the mental
health of students and the existential value of
Ukrainian ethnocultural heritage were revealed
(Rastrygina, 2024); the significance of lullabies,
ritual songs, and family narratives in the formation
of spiritual and moral values of schoolchildren
and the empathic competence of the teacher was
substantiated (Klepar, 2017).

Thus, the analysis of scientific literature in
recent years indicates at intensification of research
in the field of professional art education with an
emphasis on ethnic-kinship musical practices.
However, the focus of this article is on identifying
the possibilities of using ethnic-kinship traditions
in the training of future teachers of music art as a
means of trauma-informed assistance through art
to school youth in overcoming war trauma.

Formulation of the goals and objectives
of the article. Given the above, the purpose of
the article is to present the possibilities of using
ethnic and family traditions in the training
of future teachers of music art as a means of
trauma-informed assistance to young students in
overcoming war trauma. To achieve the goal, a
number of tasks are provided. Namely: a thorough
analysis of the modern scientific discourse on
trauma-informed care through art and the use of
ethnic-family traditions in the training of future
teacher-musicians; disclosure of ethnic-family
traditions as a means that works on a cross-cutting
principle and is integrated into the educational
process at different levels: content, methodological
and practical; highlighting methodological
techniques that determine the effectiveness of
using ethnic-family traditions in the preparation

© Pacmpuzina Aana & Kaenap Mapia


https://arteducation.pro/index.php/artedu/issue/view/8
https://arteducation.pro/index.php/artedu/issue/view/10
https://arteducation.pro/index.php/artedu/index

Professional Art Education

Scientific Journal

Volume 6 (1) 2025

of a future teacher-musician for trauma-informed
care through ethnic-family traditions; outlining
promising areas of further scientific research on
the problem under study.

Presentation of the main material. We
consider the application of ethnic-family traditions
inthe preparation of music art teachers for trauma-
informed care as a means that contains a number of
pedagogical opportunities, in particular, available
means, knowledge, understandings and methods
of action that are used to achieve the goal set in
the article and their effective application in future
professional activities. Such a resource works as a
cross-cutting principle that is integrated into the
educational process at different levels: content,
methodological and practical. The systematic
nature of this approach ensures the integrity of
the training of a specialist-musician who is able to
act in war and post-war times to overcome post-
traumatic stress disorders in children.

To wuse ethnic-family traditions as an
effective professionally directed means, first of
all, it is important to develop their artistic and
educational content that reflects the richness of
the family musical heritage. This is not only about
mastering authentic folklore material (lullabies,
ritual, calendar-ritual songs, family instrumental
traditions), but also about realizing their art-
therapeutic effect. That is, student musicians must
learn to interpret these types of ethnic-family
traditions not as archaic elements, but as living
mechanisms for restoring the internal balance and
psycho-emotional stability of children.

Secondly, the use of ethnic-family traditions in
working with children requires mastering modern
art-therapeutic, digital and event technologies
and methods as components of trauma-informed
care through art-communication interaction.
This involves the inclusion in the educational
process of special modules aimed at developing
art-communication competencies in the field of
empathetic listening, recognizing the emotional
state of the child, and using musical practices to
relieve psycho-emotional tension. Thus, ethnic-
family traditions become not just a topic of
the lesson, but a means of art-communication
interaction on pedagogical principles.

The third important component is the creation
of a safe educational environment in which
students can test their own projects aimed at the
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psycho-emotional recovery of schoolchildren.
These can be integrated forms of work: joint family
holidays, evening parties, folklore workshops
prepared by students in cooperation with children
and their parents. Such intensive art-educational
events, where all participants actively participate
in the process of their implementation, allow future
specialists to apply the knowledge and methods
of action acquired by them in trauma-informed
care through art-communication interaction. It
is important that such events carry not only an
entertainment function, but also an art-therapeutic
one. In this case, an emotional connection with the
traditions of one’s family is recreated, evoking the
image of the family home of many generations as a
place of protection and love.

Note that during such events, the students
are to master the skills of diagnosing the condition
of schoolchildren: their emotional state, need for
support, sensitivity to the emotional changes of
each child, and creating a space of trust and open
communication (Nikolayevska, Andrushchenko,
Pryhunkova, 2023).

No less important is the reflective component
of preparing students for a meeting with
schoolchildren, when it is necessary to record
and rethink the acquired experience of applying
ethnic-family traditions in working with children.
These can be diaries of pedagogical and art-
therapeutic practice, oral reflections at seminars,
inter subjects’ discussions with teachers and group
mates, etc. Reflexivity forms the ability to self-
correct, ethically comprehend pedagogical action,
and also contributes to the internal growth of a
specialist (Rastrygina, 2024).

Thus, the combination of diagnostic,
educational-creative and reflective practices create
the basis for high-quality professional training
of a music art teacher for trauma-informed care
through ethnic-family traditions.

The application of ethnic and family traditions
in the professional activities of a music art teacher
should be developed not only at the level of general
cultural training, but primarily in the form of art-
therapeutic pedagogical practice aimed at specific
interaction with a school audience in a state of
post-traumatic stress.

Models that combine emotional and figurative
understanding of family heritage with creative
reflection in a safe school environment are
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particularly effective. One example of such work
is the implementation of an interdisciplinary
integrated course «Family Song Heritage and
Musical Creativity» within the framework of the
variable component of artistic and pedagogical
education. Within the framework of such a
course, schoolchildren not only get acquainted
with the genre diversity of family music (lullabies,
laudatory, wedding, funeral songs), but also work
on their own family musical research: they record
the songs of their grandparents, create booklets,
audio and video archives, present family song
traditions during «family music evenings» at
school, etc.

Another example is the technology of the
«musical family tree». Each student works on
creating his own musical portrait of the family:
finds songs that were performed in his family
at important moments in life (birth, wedding,
farewell), describes their meaning, compares them
with local traditions. The teacher-musician acts as
a moderator of the process, helps to find a musical
form for the presentation, forms an appropriate
emotionally safe atmosphere. According to
educators, this form of activity activates the child’s
internal connection with family values and helps
restore internal support (Baoven, 2021).

Another promising direction is the use
of ethnic and family song heritage within the
framework of the work of school vocal and folklore
groups. Here, the art-communication emphasis
shifts to collective performance, which forms in
schoolchildren not only the skills of ensemble
singing, but also collective support, trust, and a
common emotional field. Songs are selected taking
into account the regional origin of students and the
emotional context (lullabies - to create security,
freckles - to activate life resources, harvest songs -
for a sense of completion and gratitude).

Methodologically justified is also the holding
of «family song workshops», within the framework
of which the students and their parents jointly
prepare and present family musical numbers.
These can be evenings «My Grandmother’s Song»,
«My Parents’ Wedding», «Lullaby from Childhood».
Such a format is extremely valuable in view of
the art-therapeutic power of family interaction: it
activates memory, creates a space of trust, allows
the child to see parents in a new, valuable role
(Lozko, 2011).
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The launching of a permanent active media
project «Living Family Song» at the school
deserves special attention. It involves the creation
of a digital archive of family musical heritage, in
which each child preserves his or her own piece
of cultural memory. Materials (audio and video
recordings of songs, performance histories, photos
of performers) are posted on the school website,
social networks, or YouTube channel. The creation
of such an archive is not only an educational but
also a socio-psychological act of preserving family
identity. The phased implementation of practices
for involving schoolchildren in ethnic-family
musical heritage involves taking into account
several methodological principles: integrity,
emotional security, cultural identification, and
individualization.

Special attention deserves the methodological
support for the implementation of ethnic-family
traditions in musical and pedagogical education,
the content of which requires updating on the basis
of a trauma-informed approach. This involves
the creation of educational and methodological
complexes that include audiovisual samples of
authentic ethnic-family folklore, interpretive
exercises, adapted scenarios of traditional actions,
the practice of creating one’s own art projects
based on family songs, rituals, etc. Such materials
should take into account the age and psychological
characteristics of children who have experienced
traumatic experiences and contribute to their safe
inclusion in the educational process.

An  important component of the
methodological toolkit is the development of
pedagogical cases and educational situations that
model interaction with students in conditions of
post-traumatic stress disorder. For example, the
use of alullaby as a calming exercise, the creation of
individual “musical diaries” by the schoolchildren,
the integration of elements of family rituals into
the scenarios of school holidays. Such forms
contribute to the formation of future teachers’
experience of art-communication interaction as a
resource for restoring the psycho-emotional state
and supporting the mental health of students.

It is also advisable to include into the
educational and vocational program the
educational components focused on the theory
and practice of trauma-informed care through
art, art communications in secondary education
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institutions through art and music therapy, digital
technologies and events. This allows students
to acquire not only professionally oriented
competencies, but also to master the possibilities
of their application in the context of ethnic and
family traditions. As well as to extrapolate their
elements into their own family experience, which
is important for the development of empathy and
reflection in future music teachers.

As practice shows, the most effective in this
aspect are narrative methods: compiling family
stories through music, reconstructing family song
traditions, discussing musical memories in small
groups. Thus, art-communication training, which
integrates ethnic-family traditions in the context
of trauma-informed action, appears not only as
a professional duty, but also as a cultural and
spiritual mission of a modern music teacher, which
expands the boundaries of his or her professional
activity.

The effectiveness of training for the use of
ethnic-family traditions as an effective tool largely
depends on the personal involvement of students
in the art-communication artistic environment. An
important tool in this context is field ethnographic
practices, in particular folklore expeditions,
meetings with bearers of song family traditions,
participation in live folk performances. It is such
activities that allow not only toimmerse themselves
in the source of ethnic-family traditions, but
also to realize their importance as a resource for
internal integrity and support in crisis situations.
As evidenced by the results of our international
projects implemented within the framework
of cooperation between Ukrainian and British
universities (Rastrygina, 2023), such a form of work
contributes to a deeper students’ understanding
of the role of national culture and family-ethnic
traditions, including in overcoming war traumas
through art-communication interaction.

Special attention should be paid to the
development of indicators of students’ readiness
to use ethnic-family traditions in their future
professional activities to overcome war traumas in
schoolchildren. Such indicators include: the ability
to creatively interpret ethnic-family material; the
level of empathetic interaction with a child; the
formation of skills in modeling art-communicative
situations; the ability to adapt traditional forms
to the modern educational context. These
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parameters can be used when assessing the results
of art-communication practice and students’
academic achievements within the framework
of certificate programs in trauma-informed care
through art-communication interaction, which
are implemented at the V. Vynnychenko Central
State University for bachelor’s and master’s degree
applicants in the specialty «Musical Art».

A particularly important professional
resource for training student musicians is the
ability to engage in art-communication interaction
based on dialogue with a child in order to build
trust, understanding, recognition and a sense of
their inner experience, which is practiced during
practical training work with a school audience.
In this context, it is appropriate to use methods
of non-violent communication, art conversation,
elements of music therapy interviewing, which
allow the future teacher-musician to act not only
as a translator of knowledge, but also to be a
facilitator of the child’s emotional stabilization.
Such means are especially in demand in situations
when schoolchildren cannot verbalize their
experiences, but are able to express them through
musical improvisation, rhythm, intonation, and
ritual form.

An innovative direction in the acquisition by
students-musicians the ability to provide trauma-
informed care through ethnic-family traditions
can be the development of integrated courses that
combine elements of music pedagogy, trauma
pedagogy, ethnic psychology and art therapy. An
example is the educational course “Music of the
Family: Art-Communication Aspects”, in which
theoretical material (history, functions, genres of
family folklore) is combined with the practice of
creating events, art albums, and interactive event
scenarios for children who have experienced
post-traumatic stress. Such courses serve as a
platform for creative search, development of an
individual style of trauma-informed care through
art and contribute to the development of students’
motivation to preserve and transform traditional
ethnic-family culture as a means of trauma-
informed care.

It should be noted that the use of ethnic and
family traditions as a means of trauma-informed
care also requires the development of stress
resistance in future music teachers themselves.
Therefore, students should receive not only tools
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forinfluencing others, but also acquire the ability to
maintain their own motivation and emotional self-
preservation in difficult and uncertain conditions.
To this end, educational components related to
trauma-informed care through art should include
trainings using supervisory practices, as well
as create reflective groups where students can
process their own experiences and prepare for
work on trauma-informed care for schoolchildren.

In addition, in expanding the potential of
training musicians for trauma-informed care
through ethnic-family traditions, it makes sense
to create thematic laboratories, pedagogical
workshops, and creative studios in which students
develop, test, and implement original methods
for using ethnic-family traditions in working with
children. These platforms should function not only
as a space for practical work, but also as a center for
art-communication interaction with communities,
families, and cultural and artistic centers, ensuring
continuity between academic training and the real
needs of the community.

The outlined possibilities of acquiring the
ability to provide trauma-informed care through
the use of ethnic-family traditions in working
with children who have experienced war trauma
in the process of training future teachers of
music art involve interdisciplinarity, practice-
orienteers, spiritual and cultural reflection, and
emotional empathy. And their implementation is
possible provided that educational standards are
updated, innovative approaches are supported by
the leadership of higher education institutions,
and students are actively involved in the creative
rethinking of ethnic-family traditions in the format
of art-communication interaction.

Therefore, we believe that ethnic-family
traditions are an effective means of trauma-
informed assistance to children with psycho-
emotional disorders and contribute to the
restoration of their mental health. This requires
rethinking the role of trauma-informed art in the
structure of the educational process of higher
education institutions as a whole. Since, in our
opinion, in conditions of war and in post-war
times, trauma-informed art should function as
a full-fledged component of educational and
professional programs not only in the training
of future teachers of musical art, but also in the
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training of future teachers of other pedagogical
specialties of an artistic profile. Since it is ethnic-
family traditions, being the carrier of stabilizing
meanings, rhythms and images, can become the
basis for the creation of a new scientific direction:
trauma-informed  artistic and pedagogical
education.

In the context of presenting the possibilities
of using ethnic-family traditions as a means of
trauma-informed assistance to schoolchildren,
attention should be focused on the importance of
inter-university cooperation. Involving teachers
from other regions, partner universities, and
participating in international projects contributes
to the exchange of experience and improving the
quality of training for trauma-informed assistance
through art.

For example, within the framework of
cooperation in the international programs «Art
and Communications» and «Trauma-informed
Assistance through Art», such training models were
tested that include elements of national folklore
in combination with innovative art-pedagogical
methods (Osborne, 2023; Nikolaevskaya, 2023;
Rastrygina, 2024). Such projects lead to the
creation of a transnational trauma pedagogy
of memory, in which ethnocultural and ethnic-
family traditions, among others, are considered as
a factor in restoring human mental health in the
international humanitarian dimension.

Conclusions. Thus, in the process of achieving
the goal set in the article, we came to the conclusion
that the problem of using ethnic-family traditions
in the preparation of a future music art teacher for
trauma-informed assistance to schoolchildren still
remains open to scientific research. This allowed
us to consider the phenomenon under study as
one that works on a cross-cutting principle and
is integrated into the educational process at the
content, methodological and practical levels and to
reveal the possibilities of its effective use in artistic
and pedagogical education.

Prospects. We see prospects for further
research in the development of variable curricula,
practical cases,and educationaland methodological
materials for the further development of the ability
to provide trauma-informed care through art and
the formation of art-communication competencies
in future music teachers.
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V cTaTTi Ipe/icTaBJIeHO MO>K/IMBOCTI BUKOPUCTAaHHS eTHIYHO-POJUHHUX TPaJUIIiN y IiATOTOBI
MaMOyTHIX YUUTEJiB MY3UUHOI0 MUCTEITBA 0 TPaBMOIHPOPMOBAHOI JOIIOMOTY YYHIBCHKINM MOJIOZI
Yepes apT-KOMYHIKaIilfiHy B3aEMO/I0.

MeToau Ta MeTOA0JI0TisA. IIpe/cTaBIeHO HOBI IIIXOAH 10 TEOPETUYHOI Ta IIPAaKTUYHOI ITiAT0-
TOBKM MaMOyTHiIX (axiBIiB-My3WKaHTIB, IIOB’3aHi 3 BiJHOBJIEHHAIM Ta MiATPUMKOI MEHTAaJIbLHOTO
300POB’S IIKOJIIPiB 3acobaMU MHCTeITBA 1 30KpeMa, yepe3 3aCTOCYBaHHS eTHIUHO-POJAUHHUX Tpa-
OUITIN; POSKPUTO MOJKJIHUBOCTI eTHIYHO-POAUHHUX TPAAUIN 9K 3aco0y, 1[0 IIpaIlloe 3a HaCKpPi3sHUM
IPUHIIUIIOM Ta IHTETPOBAHUM Y OCBITHIN IIpoIiec Ha Pi3HUX PiBHAX: 3MICTOBHOMY, METO0JIOTIYHOMY
Ta IIPaKTUYHOMY; BUOKpPEMJIEHO HU3KY TeXHOJIOTIN 1 MeTOJiB, 1110 BU3HAYAKTh ePeKTUBHICTh 3aCTO-
CyBaHHS €THIYHO-POAUHHUX TPALUILIIN Y IMiATOTOBII Mali6yTHHOTO0 BUNUTeII-My3UKaHTa [0 TPaBMOiH-
$bopMOBaHOI LOIIOMOTH LIKOJIIPaM.

HaykoBa HOBH3HA II0JISITa€ Y BU3HAaYeHHI OCHOBHUX HANIPSIMKIB IIiITOTOBKY ManbOyTHIX y4u-
TeJIiB MY3UYHOI'O0 MHUCTEITBAa [0 TPaBMOiHGOPMOBAHOI JOIIOMOTH YYHIBCBHKIN MOJIOJI 4Yepe3 eTHIU-
HO-POAWHHI TpaJUITil Ha 3acajlaX apT-KOMYHIKaI[iliHOI B3aeEMOJil.

PesyabTaTu. [IpoaHai3oBaHO 3MiCT i CTPYKTYpPY IIATOTOBKU QaxiBIg-My3UKaHTa, 34aTHOIO 0
TPaBMOiHGOPMOBAHOI JOIIOMOTH Yepe3 MHCTEITBO [JId II0L0JaHHsS IIOCTTPaBMAaTUYHUX IICUX0EMO-
I[IMHUX PO3JIaJliB y IIKOJIIpiB. EQEeKTUBHICTH 3alIPOIIOHOBAHOTO HiIX0/1y 3yMOBJIeHA CUCTEMHICTIO 3a-
CTOCYBaHHS eTHIYHO-POJIUHHUX TPaJUIlNA B OlIaHYBaHHI K aBTEHTUYHOTO GOJIBKJIOPHOTO MaTepiaay
(KOJIUCKOBUX, 00pSII0BUX, KaJleHAapHO-00pSAL0BUX IIiCeHb, CIMEMHUX IHCTPYMEHTAaJIbHUX TPafULIii),
Tak i peaJizaljito Cy4aCcHUX apT-TepalleBTUYHUX, [UGPOBUX Ta iBEHT-TEXHOJIOTIN 1 MEeTO/IB 9K CKJIa-
IOBHUX TPaBMOiIHQOPMOBAHOI JOIIOMOTH Yepe3 apT-KOMYHIKAaIliliHy B3aeMOJi0 (po3Ili3HaBaHHS eMo-
I[iAHOTO CTaHy AUTUHHU Ta BUKOPUCTaHHI MYSUYHUX IIPaKTUK [JIs SHATTS IICUX0eMOLiTHOI HaIlIpyTH).

OfHUM i3 CKJIIaJHUKIB TPaBMOiHGOPMOBAaHOI JOIIOMOIH Yepe3 MUCTEIITBO IIIKOJIIpaM BH3Haye-
HO CTBOpPEHHS 06€3I1eYHOTO OCBITHBOTO CepelOBUINA, B IKOMY CTYIeHTH Pa3oM 3 JiTbMHU MO>KYTh allpo-
O6yBaTH BJIACHI IPOEKTH, CIPSIMOBaHI Ha IICUX0eMOI[ilfiHe BiTHOBJIEHHS IIIKOJIIPiB Yyepes iHTerpoBaHi
dbopMuU po6OTH: CIIIILHI CiMelHi cBSITa, BeUopH, POJIbKIOPHI MalicTep-KJIacH, MiITOTOBJIEH] CTyieHTa-
MU y cHiBIparni 3 JiTbMH Ta iIXHIMHU 6aTbKaMH.

BUCHOBKH i nmepcrnekTuBH. [Ipo6sieMa BUKOPUCTAaHHS eTHIYHO-POAUHHUX TPaJHUIiN y IIiAro-
TOBIIi Ma¥OYTHHOIO BUUTEJISI MYSUYHOIO MUCTEIITBA [0 TPaBMOIHGOPMOBaHOI JOIIOMOTH IIIKOJIIpaM
BCe IIle 3aJIMIIAETHCS BIIKPUTOO /I HAyKOBUX [TOCIiIKEHb.

JloBeleHO, II10 JOCIi/PKyBaHe SBHUIIle IIpAIfioe e QeKTUBHIIIe 3a HACKPISHUM IIPUHITUIIOM, OCKIJIb-
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KU IHTerpoBaHO B OCBITHIU IIpoIleCc Ha 3MiCTOBHOMY, METO/I0JIOTIYHOMY Ta IIPaKTUYHOMY piBHIX. P03-
KPUTO MOKJIUBOCTI 10T0 epeKTUBHOTO BUKOPUCTAHHS B MUCTeIbKO-IIeJaroTiuHii OCBITI.

ITepcreKTUBH NOAAJIBLUINX AOCALIKEeHb ybadaeMo y po3poOIli Ta BIPOBAKeHHI y MHiTOTOB-
Ky $axiBIiB MUCTEIILKOTO IPodio BapiaTUBHUX HaBUaJbHUX IIPOrpaM, HIPaKTUYHUX KeHCiB Ta Ha-
BYAJbHO-METOJUYHUX MaTepiasiB 3a/j1d PO3BUTKY Y HUX 34aTHOCTIL 0 TPAaBMOIHGOPMOBAHOI [[OIIO-
MOTHY 4yepe3 MUCTEITBO Ta BiTHOBJIEHHS I IIIATPUMKHN MEHTaJIbLHOTO 3/J0POB’S IIIKOJIIPiB Y MauOyTHIN
npodeciiHiNl TiTTbHOCTI.

Kiro4uoBi cj10Ba: MUCTelIbKO-IIeZlaroriyHa 0cBiTa, TpaBMOiHPOpMOBaHa [0II0MOTra, eTHIYHO-PO-
OIUHHI Tpaauilii, CTyleHTU-My3uKaHTH 3BO, apT-KOMYHIKaIliliHa B3aeEMO/Iisd, MEHTaJIbHE 3[J0POB’S.
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