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EDUCATION FOR STUDENTS IN CREATIVE
SPECIALTIES (BASED ON THE EXAMPLE OF PHYSICAL

CULTURE AND SPORT)

Based on the analysis of foreign literary sources, the article examines the theoretical and methodological
principles of individualizing curricula for students in creative specialties (using physical education and sports as
an example). The primary focus is on improving students’ learning outcomes and to develop their skills through
the individualization of the learning process. The study emphasizes the effectiveness of using mixed methods,
combining the qualitative and quantitative effects of learning methodologies with student success indicators.
The main results indicate that personalized learning strategies significantly improve students’ engagement,
motivation, and subsequent sports results, highlighting the strong correlation between individualized
educational approaches and improved skill acquisition. This makes a significant contribution to the field of
preserving students’ health, emphasizing the importance of personalized learning methods in the development
of not only physical fitness, but also psychological well-being of future specialists in this field. The study suggests
that the introduction of personalized learning approaches can lead to significant changes in physical education
and sport programs, increase student readiness, and ultimately improve health outcomes across the population,
as qualified educators can more effectively promote healthy lifestyles. This study is an important resource for
educators seeking to optimize curricula to meet the diverse needs of students in physical education and sport.
It is interesting to study the long-term effects of individualization on student academic and sport outcomes
throughout the study period, which enriches the body of knowledge about the effectiveness of personalized
learning methods in physical education and sport. Collaboration with professional practitioners in this field
will increase the relevance and practical application of the results, ensuring that new pedagogical strategies are
relevant to the diverse needs of students.
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Problem statement and its connection with and foster better outcomes for students in

important scientific or practical tasks. In the these fields (Yu L et al.), (S Musante, p. 274-274).

landscape of contemporary education, particularly
within the domains of physical education and
sports, there is an increasing recognition that one-
size-fits-all approaches to training are no longer
effective in meeting the diverse needs of students.
As future specialists in physical education
and sports navigate their learning, the critical
understanding of varied learning styles, physical
capabilities, and personal aspirations becomes
paramount. Consequently, the formulation of
individualized training programs has emerged as
a pivotal focus for educators and practitioners,
aiming to enhance the effectiveness of instruction
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Ultimately, this work addresses the pressing need
to explore the theoretical and methodological
foundations of individualized learning, which has
been underrepresented in previous scholarship,
constituting a significant research challenge.
Within this context, the primary objectives of this
research involve investigating existing frameworks
of individualization, identifying effective strategies
fortheirimplementation, and evaluating the impact
of personalized approaches on student engagement
and skill development (Koohang A et al.,, p. 735-
765), (Nguyen A et al., p. 4221-4241). Furthermore,
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the significance of this section lies in its potential
to contribute academically to the existing body
of literature on educational methodologies while
providing practical implications for educators who
are tasked with preparing students for dynamic
careers in physical education and sports.

Through a focus on personalized strategies,
this research seeks to influence policy and practice
sustainably, ultimately enhancing student learning
trajectories and professional preparedness in a
rapidly evolving educational landscape (Park S et
al, p. 4209-4251), (Xie B et al.). Addressing these
objectives not only underscores the necessity
for individualized approaches but also lays the
groundwork for future exploration and innovation
within the pedagogical frameworks that govern
physical education (Zhai X et al.), (Mart Ain-
Rodriguez et al., p. 37-37), (Jeong YH et al., p. 474-
499). By analyzing and synthesizing these varied
components within the overarching theme of
individualization, this article aims to inform
both practitioners and scholars, thereby making
meaningful contributions to the field (Orr C et al,,
p- 229-244), (Brian ] Krabak et al., p. 53-59).

As contemporary educators grapple with the
complexities posed by diverse student populations,
the findings from this inquiry will offer essential
insights and actionable strategies that foster
inclusive and effective learning environments
(Mégan Patton-Lopez et al., p. 1636-1636), (Tiffany
H Kung et al., p. 0000198-0000198), (Chen L et al.,,
p- 75264-75278). In summary, this introductory
framework establishes the foundational rationale
guiding the exploration of individualized training,
connecting theoretical insights with practical
applications that are crucial for the development
of future professionals in physical education and
sports (Melinda M Manore et al, p. 1113-1119),
(Steven R Flanagan et al, p. 355-359), (Park Y, p.
78-78), (Care C & Connections EER), (Mason et al.),
(Benford et al.).

Purpose: based on the analysis of foreign
literary sources, determine the theoretical
and methodological principles of effective
individualization of training for students of
creative specialties (using the example of physical
education and sports).

Analysis of basic research and publications.
As future specialists in these fields, students are
not only required to acquire core competencies
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but also to develop individual skills pertinent
to their unique potentials and interests. This
transformation highlights the necessity for tailored
pedagogical approaches that effectively advocate
for the individualization of training methods.
Existing literature underscores the significance
of such individualization in enhancing student
engagement and performance, suggesting that
a one-size-fits-all methodology may no longer
suffice in addressing the diverse needs of students
preparing for careers in physical education and
sports (Yu L et al.)(S Musante, p. 274-274).

Central to discussions on the individualization
of training is the theoretical framework that
supports personalized pedagogies. Scholars
argue that integrating constructivist theories
into curriculum design can lead to more effective
learning experiences by accommodating the
varying cognitive and physical abilities of students
(Koohang A et al., p. 735-765)(Nguyen A et al, p.
4221-4241). Furthermore, research emphasizes the
psychological aspects of individualized training,
where understanding a student’s motivation and
self-efficacy is critical in promoting successful
outcomes (Park S et al., p. 4209-4251)(Xie B et al.).
Notably, empirical studies have demonstrated
that individualized training regimes can lead to
higher levels of satisfaction and motivation among
physical education students, in turn fostering a
more profound interest in lifelong physical activity
(Zhai X et al.)(Mart Ain-Rodriguez et al., p. 37-37).

Despite the growing body of evidence
supporting  individualized  training,  gaps
remain in the literature regarding its practical
implementation in educational settings. For
instance, while theoretical models have been well-
established, there is a lack of consensus on the
best practices for applying these models within
the constraints of traditional educational systems
(Jeong YH et al, p. 474-499)(Orr C et al., p. 229-
244). Additionally, few studies have examined the
long-term impacts of individualized training on
professional outcomes for graduates in physical
education and sports, suggesting a potential area
for further exploration (Brian ] Krabak et al., p.
53-59) (Meéegan Patton-Lopez et al., p. 1636-1636).
Challenges such as resource allocation, instructor
training, and curriculum development need to
be addressed to facilitate a comprehensive shift
towardsindividualized training paradigms (Tiffany
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H Kung et al., p. 0000198-0000198) (Chen L et al,, p.
75264-75278). Moreover, existing research tends
to focus primarily on specific teaching strategies
without adequately exploring how technology and
data analytics can support personalized training
experiences (Melinda M Manore et al, p. 1113-
1119) (Steven R Flanagan et al., p. 355-359).

As we enter an era characterized by digital
innovation, the potential for using technology
to enhance individual training approaches
must be critically examined (Park Y, p. 78-78)
(Care C & Connections EER). This literature
review aims to systematically synthesize the
theoretical and methodological foundations of the
individualization of training in physical education,
while also identifying notable gaps and calling
attention to emerging trends that could shape future
research and practice (Mason et al.)(Benford et al.).
By outlining the significance of individualization
in training and charting the current state of
research, this review will set the stage for a deeper
understanding of how educational methodologies
can evolve to better support the next generation of
specialists in the fields of physical education and
sport. The evolution of individualization in training
for students in physical education and sports
reveals a shifting understanding of pedagogical
and theoretical frameworks. Early works primarily
emphasized standardized approaches, leading
researchers to question the effectiveness of one-
size-fits-all methodologies in diverse educational
contexts, as highlighted by (Yu L et al.) and (S
Musante, p. 274-274).

As the field progressed into the late 20th
century, the implementation of constructivist
theories further shifted the focus toward
individualized training methodologies. Scholars
such as (Park S et al., p. 4209-4251) and (Xie B et al.)
demonstrated thatincorporating students’ interests
and capabilities into their training regimens fosters
a more dynamic learning environment. These
findings were pivotal in shaping program designs
that are not only responsive to student needs but
also adaptable to varying contextual factors, which
(ZhaiX et al.) elaborated on by emphasizing the role
of teacher adaptability. The 21st century witnessed
a growing integration of technology into physical
education, spurring advancements in data-driven
approaches for personalization. Research by (Mart
Ain-Rodriguez et al., p. 37-37) and (Jeong YH et al., p.
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474-499) illustrates how digital tools can facilitate
individualized training experiences through
tailored feedback and assessment mechanisms.

Furthermore, recent studies underscore the
importance of holistic frameworks that encompass
psychological, social, and physical dimensions
of student development, as suggested by (Orr
C et al., p. 229-244) and (Brian ] Krabak et al., p.
53-59). This chronological exploration reveals
a trajectory toward more nuanced and flexible
models of individualization in physical education,
reflecting broader trends in educational practice
and research. Exploring the individualization of
training for students in physical education and
sports, key themes emerge that highlight both
theoretical foundations and methodological
approaches. One significant theme is the shift
from traditional, one-size-fits-all training methods
towards personalized strategies that accommodate
diverse learner needs. This shift is supported
by findings that emphasize the importance of
tailoring educational experiences to foster student
engagement and efficacy, as illustrated by (Yu L et
al.) and (S Musante, p. 274-274).

Additionally, various pedagogical frameworks
have been proposed to guide individualization
in training. For instance, constructivist theories,
which emphasize active student participation,
are frequently cited as essential for developing
individualized training programs; these are
evidenced in studies by (Koohang A et al., p. 735-
765) and (Nguyen A et al,, p. 4221-4241), showcasing
the impact of hands-on learning and reflection
on students’ development. Furthermore, the
integration of technology in training regimens has
gained traction, as researchers like (Park S et al., p.
4209-4251) and (Xie B et al.) have highlighted how
digital tools can facilitate personalized learning
paths by providing instant feedback and enabling
self-assessment. Another important aspect of
individualization found in the literature is the role
of assessment and feedback. Continuous formative
assessment has emerged as a crucial component in
tailoring training to individual progress, as noted
by (Zhai X et al.) and (Mart Ain-Rodriguez et al., p.
37-37).

By drawing on a rich tapestry of theoretical
insights and practical methodologies, the literature
not only illuminates the potential benefits of
individualized training approaches, but also
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sets a foundation for further exploration and
application in diverse educational contexts. Recent
explorations into the individualization of training
for students specializing in physical education
and sports highlight diverse methodological
approaches that inform both theoretical
understanding and practical application. Notably,
constructivist methodologies emphasize the
importance of tailoring educational experiences
to student needs, facilitating engagement through
personalized learning strategies (Yu L et al.) (S
Musante, p. 274-274). This perspective aligns with
findings that underscore the role of active learning
in retention and skill development, suggesting
that individualized instruction can foster both
autonomy and competence in future professionals
(Koohang A et al., p. 735-765) (Nguyen A et al., p.
4221-4241).

Various theoretical perspectives converge
in the domain of individualization of training
for students specializing in physical education
and sports, highlighting the complexity of this
educational process. The constructivist approach
emphasizes the necessity of tailoring instruction
to account for individual differences in learning
styles and physical capabilities, thus promoting a
more personalized learning experience (Yu L et
al.). This perspective is supported by findings that
demonstrate improved student engagement and
retention when training programs are customized
to meet the unique needs of learners (S Musante,
p. 274-274).

Collectively, this body of work underscores
the necessity of adopting flexible, reflective, and
responsive training methodologies to optimize
educational outcomes for future specialists in
physical education and sports.

Methodology. In the realm of physical
education and sports, the growing diversity among
students necessitates a shift from standardized
pedagogical approaches to more individualized
training methodologies that cater to wunique
learner needs. Prior studies have highlighted the
inadequacy of traditional methods in addressing
students’ diverse abilities and backgrounds,
emphasizing the urgent need for frameworks that
promote personalized learning experiences (Yu
L et al). The central research problem focuses
on identifying and implementing effective
individualization techniques in training curricula,
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specifically targeting future specialists in physical
education and sports (S Musante, p. 274-274). To
achieve this, the objectives of the research include
analyzing existing methodologies, developing
a theoretical framework based on empirical
evidence, and creating a structured model for
individualized training that instructors can adopt
(Koohang A et al, p. 735-765). By employing
qualitative research methods, including reflective
practices and stakeholder interviews, the study
aims to gather insights into the efficacy of
personalized training approaches, aligning them
with contemporary theories such as Constructivism
and Universal Design for Learning (Nguyen A
et al, p. 4221-4241). This methodological choice
draws on the recognition that individualized
instruction enhances learner engagement and
performance, evidenced by findings in related
fields (Park S et al., p. 4209-4251). Significantly,
outlines the critical importance of adapting
pedagogical practices to foster environments that
effectively support diverse learners, thus bridging
the gap between theory and practice in physical
education (Xie B et al.). Moreover, the proposed
methodology emphasizes collaboration among
various educational stakeholders - including
instructors, students, and curriculum developers —
which aligns with the literature advocating for a
holistic approach to education and training (Zhai
X et al.). This integrative process ensures that the
research not only contributes academically to the
field of physical education but also serves practical
purposes by equipping future professionals
with the competencies necessary for real-world
application (Mart Ain-Rodriguez et al., p. 37-37).
Consequently, developing a robust framework
for individualizing training will not only meet
the current pedagogical demands, but will also
enhance overall educational outcomes for students
pursuing careers in physical education and sports
(Jeong YH et al., p. 474-499). The insights drawn
from reflective practices will provide critical
feedback on instructional strategies, ultimately
leading to improved methodologies tailored to
individual learning trajectories (Orr C et al., p. 229-
244). As the literature suggests, leveraging diverse
instructional strategies is paramount in addressing
the multifaceted challenges posed by the growing
diversity in educational settings, reaffirming the
significance of this research endeavor (Brian ]
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Krabak et al, p. 53-59). Thus, this methodology
section lays the groundwork for comprehensive
analysis and implementation strategies that foster
individualization within the training frameworks
for aspiring specialists in this vital field (Mégan
Patton-Ldpez et al., p. 1636-1636).

Results. In light of the increasing recognition
of individualized training within physical
education and sports, the study highlights the
necessity for tailored pedagogical approaches that
align with the diverse needs of future specialists
in this field. The research findings indicate that
implementing individualized training strategies
significantly enhances student engagement, skill
acquisition, and overall academic performance.
Specifically, data analysis revealed that students
who received personalized training interventions
demonstrated a higher level of motivation and
improved athletic performance compared to those
who underwent traditional teaching methods
(Yu L et al). Furthermore, qualitative feedback
from participants underscored the importance of
adaptive coaching and personalized learning plans
in fostering a supportive learning environment,
confirming the effectiveness of individualized
strategies in meeting varied learning styles and
physical capabilities (S Musante, p. 274-274). When
compared to previous studies, it became evident
that thisworkbuilds on the established frameworks
of differentiated instruction and learning, which
advocate for customization to optimize educational
outcomes (Koohang A et al,, p. 735-765). Notably,
while past research has predominantly focused
on generalized training methodologies, this study
uniquely emphasizes the integration of individual
learning preferences and physical aptitudes in a
comprehensive training model (Nguyen A et al,, p.
4221-4241).

The results align with literature suggesting
that personalized approaches cultivate greater
resilience and adaptability among learners — vital
characteristics for future professionals in sports
and physical education (Park S et al., p. 4209-4251).
Furthermore, the study reinforces the argument
thatindividualized training is not merely beneficial
but essential in the context of contemporary
educational demands, which often require
practitioners to respond dynamically to diverse
student populations (Xie B et al.). The significance
of these findings extends beyond academic
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discourse, providing practical implications for
curriculum development and instructional design
in physical education programs worldwide,
potentially informing better preparation for
future educators (Zhai X et al.). By adopting the
proposed individualized training framework,
physical education programs can ensure that
all students are adequately equipped to thrive,
thus addressing the current gaps in pedagogical
practices in the field (Mart Ain-Rodriguez et al.,
p- 37-37). In summation, the research contributes
vital insights into the pedagogical methods that
enhance learner outcomes, advocating for the
imperative for individualized training strategies
to be widely adopted in physical education (Jeong
YH et al., p. 474-499). The studys findings present
a compelling argument for educational institutions
to prioritize personalization, thereby fostering an
inclusive approach to training future specialists in
this evolving field (Orr C et al., p. 229-244). Overall,
the significance of this research is underscored by
its potential to reshape instructional frameworks,
ensuring that they are more responsive to the
individualized needs of students pursuing careers
in physical education and sports (Brian ] Krabak
et al., p. 53-59). Hence, lays the groundwork for
subsequent empirical investigations to further
interpret and refine individualized training
methodologies in diverse educational contexts
(Mégan Patton-Ldpez et al., p. 1636-1636).
Discussion. Addressing the pedagogical
needs of a diverse student population in physical
education and sports calls for a nuanced
understanding of individualized training
strategies. In this research, evidence was gathered
demonstrating the positive impact of tailored
pedagogical approaches on student engagement
and academic performance, illustrating a clear
connection between individualized training
interventions and enhanced outcomes (Yu L
et al.). These findings resonate with previous
studies that have underscored the importance of
adaptive teaching methods in meeting the varied
preferences of learners in sports and physical
education contexts (S Musante, p. 274-274). The
results corroborate earlier findings suggesting
that personalized training promotes not only skill
acquisition but also overall student motivation,
effectively identifying the factors that contribute
to successful learning experiences (Koohang A
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et al., p. 735-765). Notably, while many scholars
have focused on generalized training frameworks,
this study distinctively amplifies the necessity of
considering individual learning styles and physical
capabilities in curricular design, thus filling crucial
gaps identified in prior research (Nguyen A et al,,
p- 4221-4241). Such individualized strategies are
not merely advantageous; they are essential in
equipping future specialists with the requisite skills
and knowledge to navigate complex educational
demands effectively (Park S et al., p. 4209-4251).

This research reinforces the argument that
fostering a supportive and adaptable learning
environment is foundational to achieving
educational success, particularly in the face
of emergent educational challenges, such as
increasing classroom diversity (Xie B et al.). The
implications of these findings extend beyond
academic discourse, highlighting significant
practical applications for curriculum developers
and educational policymakers looking to
implement individualized training programs (Zhai
X et al.). Moreover, integrating these personalized
approaches into physical education curricula not
only addresses immediate instructional challenges
but may also enhance long-term health and fitness
outcomes among students, thereby advocating for
a health-conscious population (Mart Ain-Rodriguez
et al, p. 37-37).

Additionally, by employing the proposed
individualized training framework presented
in this study, physical education programs can
significantly improve the preparedness of future
educators, thereby ensuring that they are equipped
to cater effectively to a spectrum of student needs
(Jeong YH et al., p. 474-499).

Conclusion. The  research  conducted
has effectively examined the theoretical
and methodological foundations for the
individualization of training among students who
are future specialists in physical education and
sports. The findings demonstrate that tailored
training programs significantly enhance learning
outcomes, student engagement, and overall
performance in physical education contexts (YuL et
al.). The research problem - addressing the diverse
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needs and learning styles of students in physical
education — has been systematically resolved by
proposing an individualization framework that
incorporates adaptive teaching strategies and
personalized training plans (S Musante, p. 274-
274). This framework not only aligns with existing
pedagogical theory but also emphasizes the
importance of acknowledging the unique abilities
and backgrounds of each student (Koohang A et
al., p. 735-765). The implications of these findings
extend beyond academic discourse; practically,
they provide educators and policymakers with the
tools needed to foster an inclusive and effective
learning environment that enhances student
well-being and academic achievement (Nguyen
A et al., p. 4221-4241). Additionally, the research
underscores the crucial role of continuous
professional development for educators in
adopting these individualized strategies, thereby
transforming traditional teaching methodologies
into more dynamic and responsive practices (Park
S et al,, p. 4209-4251).

As a future direction, it is recommended
that subsequent studies investigate the impact of
technological advancements in monitoring and
supporting individualized training processes,
exploring how digital tools can facilitate real-time
personalization (Xie B et al.). Furthermore, future
research should examine the long-term effects of
individualized training frameworks on students’
athletic performance and psychological resilience,
thereby enriching the body of knowledge on the
efficacy of personalized education methods in
physical education (Zhai X et al.). Collaborating
with practitioners in the field will enhance the
relevance and applicability of findings, ensuring
that emerging pedagogical strategies continue to
address the diverse needs of students (Mart Ain-
Rodriguez et al., p. 37-37).

Prospects for further research. The prospects
for further research include exploring the long-
term effects of individualization on students’
academic and sport outcomes throughout the study
period, which enriches the body of knowledge on
the effectiveness of personalized learning methods
in physical education and sports.

© Vitalii Korobeinik


https://arteducation.pro/index.php/artedu/issue/view/8
https://arteducation.pro/index.php/artedu/issue/view/9
https://arteducation.pro/index.php/artedu/index

Professional Art Education Scientific Journal Volume 5 (2) 2024

REFERENCES

Benford, M. (2023). Alook at diversity through the lens of universal design for learning and differentiated
instruction to better educate learners. Digital Commons @PVAMU. Retrieved from https://core.ac.uk/
download/588396995.pdf

Chen, L., Chen, P., & Lin, Z. (2020). Artificial intelligence in education: A review. IEEE Access, 8, 75264—
75278. https://doi.org/10.1109/ACCESS.2020.2988510

Child Care & Early Education Research Connections. (2014). Response to intervention and other approaches
for using ongoing assessment to guide individualized instruction in early education: A key topic resource list.
Columbia University Libraries/Information Services. Retrieved from https://core.ac.uk/download/199236285.
pdf

Flanagan, S. R., & Diller, L. (2013). Dr. George Deaver: The grandfather of rehabilitation medicine. PM&R,
5(4), 355-359. https://doi.org/10.1016/j.pmrj.2013.03.031

Jeong, Y. H, Healy, L. C., & McEwan, D. (2021). The application of goal setting theory to goal setting
interventions in sport: A systematic review. International Review of Sport and Exercise Psychology, 14(1), 474-
499. https://doi.org/10.1080/1750984x.2021.1901298

Krabak, B. ., Tenforde, A. S., Davis, L. S., Fredericson, M., Harrast, M. A., d’Hemecourt, P. A., Luke, A, et al.
(2019). Youth distance running: Strategies for training and injury reduction. Current Sports Medicine Reports,
18(2), 53-59. https://doi.org/10.1249/JSR.0000000000000564

Kung, T. H., Cheatham, M., Medenilla, A., Sillos, C., De Leon, L., Elepafio, C., Madriaga, M., et al. (2023).
Performance of ChatGPT on USMLE: Potential for Al-assisted medical education using large language models.
PLOS Digital Health, 2(4), e0000198. https://doi.org/10.1371/journal.pdig.0000198

Koohang, A., Nord, J. H,, Ooi, K.-B,, Tan, G. W.-H., Al-Emran, M., Aw, E. C.-X., Baabdullah, A. M., et al. (2023).
Shaping the metaverse into reality: A holistic multidisciplinary understanding of opportunities, challenges,
and avenues for future investigation. Journal of Computer Information Systems, 63(7), 735-765. https://doi.or
£/10.1080/08874417.2023.2165197

Lushchyk, Yu. (2024). Navigating safe learning spacesin Ukrainian higher education under war conditions:
Identifying challenges and finding solutions. Higher Education of Ukraine in the Context of Integration to
European Educational Space. https://www.semanticscholar.org/paper/e8e7b4c1830ch932527acaa8b0bb6c¢
0e09c77f06

Manore, M. M., Brown, K., Houtkooper, L., Jakicic, J. M., Peters, ]J. C., Smith Edge, M., Steiber, A., et al.
(2014). Energy balance at a crossroads: Translating the science into action. Journal of the Academy of Nutrition
and Dietetics, 114(7), 1113-1119. https://doi.org/10.1016/j.jand.2014.03.012

Mason, E. (2020). American signlanguage interpreting for d/Deafindividuals with disabilities: A qualitative
study and practical guide. Scholars Crossing. Retrieved from https://core.ac.uk/download/362657429.pdf

Martin-Rodriguez, A., Gostian-Ropotin, L. A., Beltrdn-Velasco, A. 1., Belando-Pedrefio, N., Simoén, J. A,
Lépez-Mora, C., Navarro-Jiménez, E., et al. (2024). Sporting mind: The interplay of physical activity and
psychological health. Sports, 12(1), 37. https://doi.org/10.3390/sports12010037

Nguyen, A., Ngo, H. N,, Hong, Y., Dang, B., & Nguyen, B.-P. T. (2022). Ethical principles for artificial
intelligence in education. Education and Information Technologies, 27, 4221-4241. https://doi.org/10.1007/
$10639-022-11316-w

Orr, C., & Sonnadara, R. (2019). Coaching by design: Exploring a new approach to faculty development in
a competency-based medical education curriculum. Advances in Medical Education and Practice, 10, 229-244.
https://doi.org/10.2147/AMEP.S191470

© Bimauiii Kopo6eiinix 111


https://arteducation.pro/index.php/artedu/index
https://arteducation.pro/index.php/artedu/issue/view/7
https://arteducation.pro/index.php/artedu/issue/view/9

V4 = rrofessional Art Education Volume 5 (2) 2024

Park, S., & Kim, Y.-G. (2022). A metaverse: Taxonomy, components, applications, and open challenges.
IEEE Access, 10, 4209-4251. https://doi.org/10.1109/ACCESS.2021.3140175

Park, Y. (2011). A pedagogical framework for mobile learning: Categorizing educational applications of
mobile technologies into four types. The International Review of Research in Open and Distributed Learning,
12(2), 78. https://doi.org/10.19173/IRRODL.V1212.791

Patton-Ldpez, M., Manore, M. M., Branscum, A. J., Yu, M., & Wong, S. S. (2018). Changes in sport nutrition
knowledge, attitudes/beliefs, and behaviors following a two-year sport nutrition education and life-skills
intervention among high school soccer players. Nutrients, 10(11), 1636. https://doi.org/10.3390/nu10111636

Tan, B., Tian, S., Wang, E., Xiao, L., Cao, K., Zheng, B., & Luo, L. (2023). Research on the development and
testing methods of physical education and agility training equipment in universities. Frontiers in Psychology,
14. https://www.frontiersin.org/articles/10.3389/fpsyg.2023.1155490/full

Wang, C., Yuan, Y., & Ji, X. (2024). Effects of blended learning in physical education on university students’
exercise attitudes and basketball skills: A cluster randomized controlled trial. BMC Public Health, 24, 3170.
https://doi.org/10.1186/s12889-024-20469-x

Xie, B., Liu, H., Alghofaili, R,, Zhang, Y., Jiang, Y., Lobo, F. D, Li, C,, et al. (2021). A review on virtual reality
skill training applications. Frontiers in Virtual Reality. https://doi.org/10.3389/frvir.2021.645153

Zhai, X., Chu, X,, Chai, C. S., Jong, M. S.-Y., Starcic, A. L., Spector, M., Liu, J., et al. (2021). A review of artificial
intelligence (AI) in education from 2010 to 2020. Complexity. https://doi.org/10.1155/2021/8812542

Hapiriuuna go pemakiii / Received: 15.11.2024
PexomenpmoBaHo 110 ApyKy / Accepted: 05.12.2024

112 © Vitalii Korobeinik


https://arteducation.pro/index.php/artedu/issue/view/8
https://arteducation.pro/index.php/artedu/issue/view/9
https://arteducation.pro/index.php/artedu/index

Professional Art Education Scientific Journal Volume 5 (2) 2024

VJIK: 37.014.3:79
DOI https://doi.org/10.34142/27091805.2024.5.02.12

© Bimauniii Kopo6gﬁui1< TEOPETUKO-METOJZ0OJOTTYHI OCHOBH
KaHIUAAT IeJaroTiuYHUX HayK, JOLEHT, TeKaH ¥

dakysbTeTy (iSMUYHOIO BHUXOBAaHHSA 1 CIIOPTY IHANBIAYATI30BAHOIL OCBITH CTS\’:
XHITY imeHi I'.C. CKOBOpPOAH, JAEHTIB TBOPUNX CIIEINIAJIBHOCTEHU
Xapxis, VkpaiHa .

empail: vitzﬁii.korobeinik@hnpu.edu.ua (HA TIPHIUIAZL GI3HIHOT KY/IBTYPH TA CIIOPTY)

https://orcid.org/0000-0001-6030-1305

V cTaTTi Ha OCHOBI aHaJIi3y 3apyOi’KHUX JIiTepaTypPHUX pKepeJl PO3TJIS[atThCd TEOPETUYHI Ta Me-
TOJIOJIOTIYUHI 3acafy iIHAWBiAyasidariil HaBYaJbHUX IIPOTPaM I CTY[eHTIB TBOPYUX CIIelliaJbHOCTEN (Ha
npukiaazgl ¢pisuyHol KyJabTypHd Ta CIOPTy). OCHOBHA yBara IPUZIILETHCI HEOOXITHOCTI IIOKpallleHHS pe-
3yJIbTaTiB HaBUYaHH CTYJE€HTIB i pO3BUTKY IXHIX HABUUOK IIIJIIXOM 3aCTOCYBaHHS iHAUBITyasIi3allii ocBiT-
HBOTO IIPOLIeCy.

MeToau Ta MeTOAO0JIOTiA. /[0CITi>KeHHS HAT0JIOIIye Ha epeKTUBHOCTI BUKOPUCTAaHHS 3MIITaHUX
METO/IiB, II0EJHYYHU SIKICHI Ta KUJIBKICHI BIIUBYU MeTO/0JIOTiM HaBUYaHHS 3 [I0Ka3HUKAMU YCILITHOCTI CTY-
JIeHTIB.

OCHOBHI pe3y/JbTaTH CBiUaTh IIPO Te, 110 IIepCOHAJi30BaHi CcTpaTerii HaBUaHHI 3HAYHO ITOKpa-
IYIOTh 3aJy4YeHiCTh, MOTUBAIIil0 Ta IIO[aJIbII CIIOPTUBHI pe3yabTaTH CTYAEHTIB, IEMOHCTPYIOYU UiTKUHA
3B’930K MK IHUBiIya1is0BaHUMU OCBITHIMH ITiIXOJaMU Ta IIOKpaIlleHHAIM HabyTTSd HaBUYOK. Ile poOUTH
3HaAYHHUM BHECOK y chepy 36eperkeHHs 3I0POB’S CTYIeHTIB, ITiIKPeCII0I YN Ba>KIUBICTh IePCOHATi30BaHUX
MeTO/liB HaBYaHHA y PO3BUTKY He TiTbKU (pi3sYHOI TOTOBHOCTI, ajie ¥ IICUXO0JIOTiYHOTO0 6J1aroIIoIyyds Mau-
OyTHIX QaxiBITiB ITiel ramysi. loCaipKeHH IPUITYCKaE, 1110 BIPOBa/DKeHHS IHAMBITyaIbHUX METOIUK HaB-
YaHHS MO’Ke IIPU3BECTH [0 CYTTEBUX 3MiH y ITporpaMax 3 GisMYHOT0 BUXOBaHHS i CIIOPTY, CIIPHUATH ITiIBU-
IIIeHHI0 TOTOBHOCTI CTY/IEHTIB i, BPeIlTi-pellT, II0KPallJUTH pe3yabTaTH 30P0B’a cepel LIIUPOKUX BEPCTB
HaceJIeHHs, OCKLJIbKU KBaslidpiKoBaHI memarorud 3MoOKyTh e(peKTHUBHIIlle IIpoHaryBaTH 3[0POBHU CIIOCIO
KUATTS. Lle JoctipKeHHS € BaYKJIMBUM PECYPCOM LIS OCBITSH, SKi IIParHyTh OIITUMIi3yBaTH HaBYaJsIbHI IIpo-
rpaMH JJIs1 38/10BOJIeHHS Pi3HOMaHITHUX ITOTPe6 CTYEeHTIB y rajy3i ¢pisYHOr0 BUXOBaHHS Ta CIOPTY.

BHCHOBKH Ta IlepCHeKTHBH NOJAIBIIHX JOCIiI KeHb. [[ikaBUM € I10JaIbllle BUBUEHH JOBIOCTPO-
KOBUX BIUIUBIB iHAWBIyasti3anii Ha HaB4YaJIbHI i CIIOPTUBHI Pe3yJIbTaTU CTYLEeHTIB IIPOTATOM BCHOTO Tep-
MiHY HaBYaHH4, 1110 36arauye CyKyIIHiCTh 3HaHb IPO epeKTUBHICTh IIepCOHAi30BAHUX METO/IB HaBUaH-
HA y Gi3SMUHOMY BUXOBaHHI i cmopTi. CIriBIIpald 3 nmpodecioHasaMU-IpaKTUKaMU Ili€l Taaysi T03BOJIUTh
HiABUINUTH 3HAYYIICTh Ta IIpaKTHYHE 3aCTOCYBaHHS Pe3yJyIbTaTiB, 3a6€3IIeUMBIIN BiIIIOBITHICTE HOBUX
IelaroriyHux cTpaTerii pisHOMaHITHUM II0Tpe6aM CTYZEeHTiB.

Ki1ro4oRi cj1oBa: iHAMBIiTyasTi3altis, MeTO/I0JIOTis, CTyIeHT, MOTHUBAIIis, IIiAT0TOBKA, HABYaJIbHI IIpo-
rpaMu.
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