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THE PROFESSIONAL MOTIVATION OF FUTURE SPECIALISTS IN LIBRARY,
INFORMATION AND ARCHIVAL STUDIES IN THE CONTEXT OF DISTANCE LEARNING
AT TECHNICAL HIGHER EDUCATION INSTITUTIONS

The article examines the challenge of developing professional motivation among future specialists in
library, information, and archival studies within the distance learning environment at technical higher
education institutions. The relevance of the topic is determined by the large-scale digitalization of the
information and documentation sector, the transformation of traditional roles of librarians and archivists
towards digital asset management and data analytics, as well as the distinctive character of the distance
learning environment, which demands new approaches to students’ professional socialization.

Purpose of the article-to identify effective pedagogical conditions for fostering professional motivation
among future specialists in library, information, and archival studies in a distance learning context and to
verify their efficacy through a pedagogical experiment.

Methods and methodology. The study employed theoretical methods (analysis, synthesis, and
systematization of academic sources) alongside empirical methods (pedagogical experiment, questionnaires,
and thematic content analysis of interviews and reflective texts). Statistical analysis relied on Student’s t-test
and Cohen’s d effect size. The qualitative phase was grounded in thematic analysis following the framework
of V. Braun and V. Clarke.

Scientific significance of the article lies in the conceptualization of professional motivation as a
systemic, multicomponent construct encompassing cognitive, emotional-evaluative, behavioral, and
reflective dimensions, as well as in the design and substantiation of a set of pedagogical conditions aimed at
its purposeful development within a digital educational environment.

Results. A pedagogical experiment conducted at the National Aerospace University «Kharkiv Aviation
Institute» demonstrated a substantial improvement in the level of professional motivation among students
in the experimental group compared to the control group. Statistical analysis confirmed the high practical
effectiveness of the developed set of pedagogical conditions. Qualitative analysis of reflective journals and
interviews identified three key internal transformation mechanisms: professional visualization of the future,
the cultivation of a sense of belonging to a professional community, and the development of professional
self-efficacy.

Conclusions. It has been demonstrated that the integration of practice-oriented digital projects, the
establishment of a virtual professional community, the use of adaptive multimedia content, and systematic
reflective support through electronic journals are effective tools for enhancing students’ professional
motivation in a distance learning environment. Pedagogical recommendations have been formulated for
technical higher education institutions regarding the modernization of instructional design of online courses
to incorporate the motivational dimension.
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MMPOPECIITHA MOTHUBAIIISL MAWMBYTHIX ®AXIBIIIB I3 BIBJIIOTEYHOI,
TH®OPMAIITMHOI TA APXIBHOI CITPABHA B VMOBAX JIUCTAHITIHHOTO HABUAHHA
V TEXHIYHUX 3AKJIAIAX BHIIOI OCBITH

V craTTi mocaimpKeHo 1pobseMy popMyBaHHSA HpodeciiiHol MoTHBaIlii Mab6yTHIX QaxiBIjiB i3
6i6ioTeuHoOl, iHpOpPMAIIITHOI Ta apXiBHOI CIIpaBU B YMOBaX AUCTAHI[IMHOTO HaBUaHHSI Y TEeXHIUHUX
3aKJaZilax BUIOI OCBITH. AKTyaJIbHICTh TeMH BH3HAUa€ThHCA MacIITabHOI [upoBisaliiero iHpopMaIlin-
HO-IOKYMEHTHOI rajysi, TpaHchopMalliero TpagUIIINHUX poJield 6ibioTekapiB i apxiBicTiB y HanpsaMi
yHOpaBJIiHHAI UGPOBUMHU aKTHBaMHU Ta aHAJITUKH JaHUX, @ TaK0>K OCOOJIUBOCTIMHU THUCTAHIJIHHOTO
OCBITHBOI'0O CepefoBUINa, 1110 IIOTPeOye HOBUX HIAXOMIB 10 IIpodeciiiHO]l colriaisanil CTyeHTiB.

Mema cmammi - BU3HauUUTHU epeKTUBHI Ielaroriuydi yMoBU popMyBaHHA IpodeciiHOI MOTHUBA-
1l MaMOyTHIX ¢paxiBIliB i3 6i6aioTeuHOl, iIHPOpPMAITIITHO] Ta apXiBHOI CIIpaBU B YMOBaxX AMUCTAHI[IHOTO
HaBYaHHS Ta IIePEeBIPUTH IX Ai€BICTh Y XO/1 I1e1arorivHOro eKCIIepUMEHTY.

Memoodu i Mmemo00.102is. Y [OCIiP)KeHHi 3aCTOCOBAHO TEOPETUYHI MeTOAU (aHasIi3, CUHTe3, CU-
CTeMaTH3allid HayKOBUX JKepeJs) Ta eMIIIpUYHI MeTOAU (IeJaTOTiYHUMN eKCIIepUMEeHT, aHKeTyBaHHS,
TeMaTUUYHUN KOHTEHT-aHaJli3 IHTepB’I0 Ta pedJIeKCHBHUX TeKCTiB). /11 CTaTHCTUYHOI 06POOKU pe-
3yJIbTATiB BUKOPUCTAHO t-KpuTepili CThIOZeHTa Ta TOKAa3HUK po3Mipy edpekTy d KoeHa. SIKicHUU eTan
IOCJTIPKeHHS CIIMpPaBCcsad Ha TeMaTUYHUY aHaJli3 3a MeTofo ioriero B. BpayHa Ta B. Kiapk.

Haykoea 3Hauumicms CTATTi OJIITa€ B KOHIIEIITyasi3allii mpo¢peciiiHol MOTHUBAIIil IK CHCTeM-
HOro 6araTOKOMIIOHEHTHOTI'0O KOHCTPYKTY (KOTHITUBHOTIO, eMOIiHHO-0I[iHHOT0, II0BE/IIHKOBOTO Ta ped-
JIEKCUBHOT0), @ TaKO>X Y PO3po0ITi ¥ 06IpyHTYBaHHI KOMILJIEKCY IeIarOTiYHUX YMOB, CIPSIMOBAHUX Ha
11 misrecupsiMmoBaHe GOpPMYyBaHHSA B HUGPOBOMY OCBITHBOMY CepeOBUILI.

Pezyavmamu. IlegaroTivyHuM eKCIIepUMEHT, IIpOBeleHUN Ha 6a3i HaljioHaJIbHOI0 aepoKoCcMiy-
HOTO YHiBepCHUTETy «XapKiBChbKHU aBial[ilHUW IHCTUTYT», 3aCBi[UUB CyTTEBe 3pPOCTAaHHSI PiBHS IIPO-
¢deciiiHOI MOTHUBALIII CTYeHTIB eKCIIepUMeHTaIbHOI I'PYIIH IIOPiBHAHO 3 KOHTPOJIbHO. CTaTUCTHYHA
06po6Ka pe3ysbTaTIB HiATBEPIMIAa BUCOKY IPAKTUYHY epeKTHUBHICTH PO3PO6JIEHOT0 KOMILJIEKCY IIefia-
TOTIYHUX YMOB. SIKiCHUU aHaJIi3 pedpIeKCUBHUX TEKCTIiB Ta iIHTEPB’I0 BUSIBUB TPU KJIIOUOBI BHYTPIITHI
MeXaHi3MH TpaHcpopMallil: mpodeciliHy Bisyasisariro Mali6yTHEOro, OpMyBaHHS BigUyTTS IIpUYET-
HOCTI 1o $ax0BOI CIIIILHOTU Ta 3pOCTaHHA HpodeciiHol camoepeKTUBHOCTI.

BucHogKku. [IoBefieHO, 110 BIIPOBAPKeHHS NPaKTHUKO-OPi€HTOBaHUX ITUPPOBUX IIPOEKTIB, CTBO-
peHH4 BipTyasbHOI IpodeciiiHol CIiTbHOTH, BUKOPUCTaHHA afallTUBHOIO MYJIbTUMEeNiMHOI0 KOHTEH-
Ty Ta CUCTeMHa pedeKCHBHA IIiATPUMKa 4yepe3 eJIeKTPOHHI ITOJeHHUKH € JieBUMU IHCTpyMeHTaMH
OiIBUINeHHA PiBHS mpodeciiiHOl MOTHBAIIIIl CTY/IEHTIB B YMOBAaX JUCTAHIIIHHOTO HaBUYaHHA. CHopmy-
JIbOBaHO MEeTOJWYHI peKoMeHAaIil A TexHivHuX 3BO 11070 MoJepHi3allil iHCTPYKIIIHHOTO AU3arHY
OUCTaHI[IMHUX KYPCiB i3 ypaxyBaHHSAIM MOTHUBAI[ITHOTO CKJIaJHUKA.

Karwuoei caoea: npodeciiina MoTHBALlid, 6i61i0TeuHa, iHpopMaIlifiHa Ta apXiBHa CIIpaBa, JUC-
TaHIillHe HaBYaHHS, TeXHIUHI 3aK/IaJu BUIOI OCBIiTH, ITefaroriudi yMoBH, TP POBEe OCBITHE Cepe0BU-
111e, JOCJIiAHO-OpieHTOBaHe HaBUaHHS.

Statement of the problem and its connection
with important scientific and practical tasks.
Inthecontemporarycontextofdigitaltransformation,
professional motivation among future specialists
in library, information, and archival studies is
particularly important. Their training at technical
higher education institutions takes place amid
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significant environmental and occupational shifts.
The traditional roles of librarians and archivists
are expanding to encompass digital data curation,
information analytics, and the management of
digital collections and communication processes.
In these circumstances, professional motivation is
crucial as it determines learning effectiveness and
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readiness for practice. Unlike academic motivation,
it is rooted in an awareness of the profession’s
social significance, professional identity formation,
continuous self-development, and the acceptance
of core community values. This issue becomes
exceptionally relevant in distance learning,
which alters faculty-student interactions, limits
direct professional communication, and reduces
traditional socialization. Conversely, it offers
new opportunities to individualize educational
pathways and develop digital competencies. In this
context, professional motivation acts not merely as
a psychological trait, but as a strategic resource for
a specialist’s successful development.

Analysis of key research and publications.
In academic discourse, the issue of motivation in
the professional sphere is central to research on
educational, psychological, and vocational training.
Significant contributions to the development
of theoretical approaches to understanding the
motivational sphere of the individual have been
made by A. Maslow (1954), F. Herzberg (1966), D.
McGregor (1960), and E. Deci (1985). In particular,
E. Deci and R. Ryan (2000) argue, within the
framework of self-determination theory, that
sustainable professional motivation is formed
provided that the individual’s basic psychological
needs for autonomy, competence, and social
belonging are met. According to these researchers,
it is precisely these internally accepted professional
values that form the basis for long-term professional
development and self-actualization.

According to D. McClelland (1961), professional
motivation results from the interaction between
individual personality characteristics and the
motivational design of the educational environment.
The scholar emphasizes that the learning process
must create conditions that sustain students’
interest in their future professional activities
by demonstrating the practical significance of
knowledge, opportunities for professional growth,
and the achievement of success.

Within the Ukrainian academic community, the
issue of motivation in professional activity has been
activelyresearched by N.Ivanova (2021), V. Hrynova
(2007), Ye. Rezvykh & I. Bulakh (2022), O. Pinska
(2009), O. A. Dikunova (2015), I. M. Krokhmal (2018),
and N. Mukan et al. (2019). Globally, this domain
has been further expanded by Y. Zheng et al. (2023),
Z.Zhou & Y. Zhang (2023), X. Zhang et al. (2020), and
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M. Shonfeld & N. Magen-Nagar (2020). Among these
perspectives, M. Kupchak and A. Samilo (2020) note
that students’ professional motivation develops
as a complex system of interrelated motives,
among which self-actualization, professional self-
affirmation, and personal development play a
pivotal role. These researchers emphasize that
internalized professional values ensure the stability
of a career choice and enhance the individual’s
ability to overcome the challenges of professional
development.

Of particular interest are the studies by O.
Pinska (2009), who views professional motivation
as a primary driver of students’ academic success.
The author demonstrates that students with a high
level of professional motivation exhibit superior
academic achievement, greater professional
engagement, and a higher readiness to perform
professional tasks independently.

Key aspects of professional motivation within
the context of distance learning are discussed in
the works of M. Shonfeld & N. Magen-Nagar (2020).
These researchers argue that the effectiveness of
distance education depends largely on the extent
to which the educational environment fosters
professional interest, supports professional
interaction, and cultivates a sense of belonging
to a professional community. Furthermore, they
emphasize that professional motivation does
not arise spontaneously but is instead cultivated
through the student’s constant interaction with
educational content, faculty, and other participants
in the educational process.

Research by M. Firat et al. (2018) found that
professionally motivated students adapt more
easily to the distance learning format, demonstrate
higher levels of self-regulation, and are less likely to
drop out than students whose career choices were
less deliberate. The authors attribute this to the
fact that professional motivation acts as an internal
regulator of educational activity, thereby ensuring
long-term engagement in the learning process.

In the context of training future specialists
in library, information, and archival studies, O.
Dikunova (2015) emphasizes that the modern
librarian or archivist has transitioned into an
information resource manager, a facilitator of
digital communications, an organizer of access to
knowledge, and an active participant in shaping the
digital culture of society. An understanding of these
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evolved functions is a powerful factor in boosting
students’ professional motivation, as it transforms
their perception of their future profession from
a routine administrative role into a strategically
important and socially significant endeavor.

According to I. Onyshchenko (2016) argues
that professional motivation is an integral indicator
of an individual’s readiness for professional
development and continuous learning. The
researcher emphasizes that a modern professional
must continually update their knowledge, critically
reflect on their professional experience, and adapt
to rapid changes in the work environment. These
principles are particularly important for the training
of future information sector professionals, as they
operate in a field where the pace of technological
and information resource updates is exceptionally
high.

In M. Shlenova’s (2024) research, the
professional training of information and
documentation specialists is examined through
the lens of developing an individual’s information
culture. The researcher emphasizes that a modern
information specialist must not only possess
professional competencies but also be deeply aware
of the social mission of their work: ensuring access
to information, preserving cultural heritage, and
supporting society’s information security. It is
precisely this awareness of the profession’s intrinsic
social significance that becomes a primary source of
students’ professional motivation.

The issue of professional identity formation
within the context of distance learning is of
particular interest. As noted by T. Shkoda et
al. (2021), the professional identity of a future
specialist is cultivated through the gradual adoption
of the professional community’s values, norms, and
behavioral models. We share this perspective, but
note that traditionally, this process took place during
direct interaction between students and faculty,
practicing professionals, and library and archive
staff. The distance-learning format, however, alters
the nature of such interaction, potentially creating
additional difficulties for students’ professional
socialization.

This is precisely why an increasing number of
researchers are calling for the creation of virtual
professional communities that allow students to feel
partofthe professional environment. In the research
by Kipichenko, Sofi, and Fedorenko [X], professional
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communities of practice are viewed as an important
mechanism for professional learning, within which
not only knowledge is transferred but professional
identity is also formed. For students of the «Library,
Information and Archival Studies» program, such
communities may include professional forums,
digital library associations, international archival
networks, online conferences, and thematic
platforms for professional communication.

An awareness of career development
prospects significantly influences the formation
of professional motivation. In V. Starosta’s (2021)
research, professional motivation 1is directly
linked to professional self-determination and an
individual’s ability to envisage their own future
within the profession. When students are aware
of opportunities for career growth, professional
fulfillment, and social recognition, their professional
motivation increases significantly.

In this context, the studies by X. Zhang et al.
(2020) on the use of open educational practices in
higher education institutions warrant attention.
These authors argue that involving students in real-
world professional projects fosters the development
of professional interest and cultivates a sense of the
significance of their future professional activities.
Practices involving the creation of open digital
resources, electronic collections, and information
services that have public importance have proven
particularly effective.

Despitethissignificantbodyofresearch,theissue
of professional motivation among future specialists
in library, information, and archival Studies within
the context of distance learning at technical higher
education institutions remains underexplored. Most
academic works focus either on general issues of
student motivation or on the technological aspects
of distance learning. Consequently, the specific
nature of fostering professional motivation among
students in information and documentation studies
within a digital educational environment requires a
separate, comprehensive study.

Presentation of the main material. The
professional motivation of future specialists in
library, information, and archival Studies within
a distance learning environment is shaped by
a combination of psychological, pedagogical,
and technological factors. In today’s digitalized
educational environment, students enrolled in
the «Library, Information and Archival Studies»
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degree program must not only acquire professional
knowledge and skills but also develop an internal
acceptance of professional values, recognize
the social significance of their future work, and
demonstrate readiness for continuous professional
self-development. Consequently, we conceptualize
professional motivation as a systemic component of
professional training that shapes the sustainability
of the educational trajectory, academic engagement,
and readiness for integration into the professional
community.

The specific features of distance learning
within technical higher education institutions
significantly alter the mechanisms underlying
the development of professional motivation. On
the one hand, the digital environment offers
flexibility, access to global information resources,
opportunities for personalized learning, and
opportunities to cultivate digital competencies. On
the other hand, direct professional communication
is attenuated, the influence of the university’s
academic culture is diminished, and students’
professional socialization becomes more complex.
In such conditions, motivational support cannot be
random or situational; rather, it must be integrated
into the very architecture of the educational process.

Theoretical analysis allows us to define
professional motivation as a multicomponent
construct comprising  cognitive, = emotional-
evaluative, behavioral, and reflective components.
The cognitive component reflects the student’s
knowledge of the profession, its core content,
and career prospects; the emotional-evaluative
component encompasses their attitude toward
the profession, intrinsic interest, and perceived
significance of professional activity; the behavioral
component denotes their readiness to actively
participate in professionally oriented activities; and
the reflective component signifies their capacity
to assess their own professional development and
dynamically adjust their educational trajectory.
Effective distance learning should support the
simultaneous development of all these components.

To test the effectiveness of the pedagogical
conditions designed to foster professional
motivation, a phased pedagogical experiment was
conducted at the National Aerospace University
«Kharkiv Aviation Institute». The study involved
84 students enrolled in the «Library, Information
and Archival Studies» degree program, who are
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studying remotely consequent to the full-scale
invasion of Ukraine by Russia. The sample was
divided into a control group (42 participants) and
an experimental group (42 participants). The
groups were statistically comparable with respect to
gender, baseline academic performance, and initial
indicators of professional motivation.

During the first stage of the experiment,
participants’ initial levels of professional motivation
were assessed. To this end, a modified professional
motivation questionnaire was employed, utilizing
scales designed to measure intrinsic motivation,
professional identity, self-development orientation,
and professional value orientation. Each indicator
was assessed on a 5-point scale, where 1 indicated
a low level of the trait, and 5 indicated a high level.
The generalized professional motivation index
(PMI) was calculated using the formula:

PMI=(IM + Pl +SD +PVO) /4

where IM is intrinsic motivation, PI is

professional identity, SD is self-development
orientation, and PVO 1is professional value
orientation.

The results of the initial assessment showed
that the average professional motivation index
was 2.91 in the control group and 2.94 in the
experimental group. The difference between the
groups was statistically insignificant (t = 0.27;
p > 0.05), thereby confirming their equivalence
at the start of the study. The lowest scores were
observed on the scales of professional identity
and professional value orientation, indicating that
students’ understanding of the profession’s social
mission and their place within the professional
community was underdeveloped.

The second stage of the experiment lasted
one semester and involved implementing a set of
pedagogical measures within the experimental
group’s learning process. The control group
studied under the traditional distance-learning
model, without any specially designed motivational
interventions. The set of pedagogical conditions
encompassed:

1. The integration of professionally oriented
digital projects into academic disciplines;

2. The creation of a virtual professional
community for students;

3. The wuse of adaptive
individualized learning pathways;

4. Systematic reflective support for students’

content and
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professional development.

Under the first condition, students in the
experimental group carried out digital projects
that closely simulated real professional activities,
such as creating electronic collections, local
history digital archives, thematic bibliographic
resources, informational and analytical reviews,
and models of electronic cataloging. Each project
addressed the needs of an actual client, in this
instance, the department and the university library.
This approach to organizing coursework enabled
students to see the social significance of their own
activities’ outcomes and to feel actively engaged in
professional practice.

The second condition involved creating a
virtual professional community on Microsoft Teams.
Within this community, online discussions with
industry practitioners, mini-conferences, analyses
of professional case studies, peer reviews of projects,
and informal professional networking took place.
Particular attention was paid to fostering a sense
of belonging to the professional community, as this
factor, according to E. Deci and R. Ryan’s (2000) self-
determination theory, is one of the fundamental
elements for sustained motivation.

The third condition was implemented through
the adaptive design of the learning content. Students
were given the opportunity to choose the subject
matter of certain tasks, the pace of completion for
individual modules, and the format for presenting
their results (e.g., text, presentation, video, or digital
resource). To support diverse cognitive styles,
multimedia materials, interactive simulations, and
micro-courses were employed.

The fourth condition involved introducing
reflective support. Each student kept an electronic
professional diary to record their achievements,
difficulties, professional interests, and development
plans. Once a month, individual online consultations
were conducted with the group tutor to facilitate
reflection on professional progress.

In the third stage of the experiment (the control
phase), the indicators of professional motivation
were measured again. The results revealed
significant changes in the experimental group. The
average professional motivation index rose from
2.94 to 4.12 points, whereas in the control group
it rose only from 2.91 to 3.18 points. The absolute
increase was 1.18 and 0.27 points, respectively.

To test the statistical significance of these
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changes, Student’s t-test for independent samples
was applied. The calculation was performed using
the formula:

t=(M;-My)/ \/((S1Z/n1) + (Szz/nz))

where M1 and M2 are the mean values of the
PMI in the groups after the experiment; S1 and S2
are the respective standard deviations; and n1 and
n2 are the group sizes.

The calculations yielded t = 6,84, p < 0,001,
indicating a high level of statistical significance
in the differences between the groups following
completion of the formative stage.

Further analysis of the individual components
of motivation revealed that the greatest increase in
the experimental group occurred on the professional
identity (+1.34 points) and professional value
orientation (+1.27 points) scales. This confirms the
effectiveness of interventions that involve students
in professionally meaningful activities and integrate
them into the professional community.

To assess the practical significance of these
results, Cohen’s d effect size was calculated using
the formula:

d = (M, - M,) / SDpooled

where SDpooled is the pooled standard
deviation. The obtained value of d=1.21 indicates a
large effect size according to Cohen’s criteria. Thus,
the proposed set of pedagogical conditions exerts not
only a statistically significant but also a practically
significant impact on students’ professional
motivation.

With the aim of conducting an in-depth study
of the mechanisms underlying the formation of
professional motivation among students enrolled
in the «Library, Information and Archival Affairs»
degree program and clarifying the reasons for the
identified quantitative changes, we conducted a
qualitative phase of the research. The need for this
approach was driven by the fact that statistical
indicators show positive dynamics but do not fully
explain the internal processes among students
during the formative experiment. Consequently,
upon completion of the main phase of the study, a
qualitative analysis of participants’ reflective diaries
and semi-structured interviews was conducted with
members of the experimental group.

During the first stage of the qualitative research,
empirical data were collected. Over the course of
one semester, each participant in the experimental
group kept an electronic reflective journal on the
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Mentor platform. Entries were made biweekly
and included answers to open-ended questions,
such as: «What professional knowledge have I
gained during this period?», «What difficulties
did I encounter while completing these tasks?»,
«How can the experience gained be applied to my
future professional activities?», «What professional
competencies have I successfully developed?», and
«How has my attitude toward my future profession
changed?». As a result, 312 individual reflective
entries were obtained, yielding a corpus of over
120,000 words.

The second stage involved conducting final
semi-structured interviews. Thirty-two students
from the experimental group were selected
for participation based on the principle of
maximizing sample variability. This subgroup
comprised students with diverse levels of academic
achievement, from different years of study, and with
varying initial indicators of professional motivation.
Each interview lasted between 35 and 50 minutes.
In total, approximately 22 hours of audio material
were recorded and subsequently transcribed and
prepared for content analysis.

In the third stage, the initial coding of the textual
data was conducted using the thematic analysis
framework proposed by V. Braun and V. Clarke
(2021). Initially, the research team independently
analyzed 20% of the text corpus to compile an
initial code list. As a result, 47 initial categories
were identified, which included «awareness of
career prospects,» «interest in digital archives,»
«practical relevance of learning,» «sense of
professional community,» «confidence in one’s own
competencies,» «professional self-determination,»
«understanding of the profession’s social mission,»
and «independence in learning.»

To verify the coding’s reliability, Cohen’s
kappa coefficient was calculated. The result was k
= 0,84, indicating a high level of agreement among
the researchers and confirming the validity of the
coding procedure.

In the fourth stage, the initial codes were
grouped into broader thematic categories. As a result
of the content analysis, five main thematic clusters
were identified: professional identity, professional
self-assessment, professional prospects, professional
engagement, and professional reflection.

Further analysis involved quantifying the
frequency of occurrence for each thematic category.
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It was found that 78.1% of the reflective entries
by students in the experimental group contained
statements about the practical significance of their
future profession. By comparison, at the start of the
experiment, such statements appeared in only 31.4%
of the texts, representing a substantial increase of
46.7 percentage points.

The «career prospects» category was recorded
in 74.3% of the final entries, compared to 28.6% at the
baseline stage. This indicates a significant increase
in students’ awareness of career development
opportunities after completing the formative phase.

At the fifth stage, a comparative analysis
of interviews with students exhibiting high and
moderate levels of professional motivation was
conducted. It was found that the most characteristic
features of students with high levels of motivation
were frequent references to their professional
future, a pronounced focus on self-development, a
positive perception of digital tools for professional
activity, and a readiness for continuous learning.
On average, students with high levels of motivation
articulated statements related to professional self-
determination 2.4 times more frequently than
students with moderate levels of motivation.

The analysis of the interviews revealed
three primary mechanisms driving these positive
transformations. The first mechanism relates to
the professional visualization of the future. The
participants began to envisage their respective
professional careers more clearly, which
subsequently enhanced their engagement with
their studies. The second mechanism pertains to
cultivating a sense of belonging to the professional
community through active participation in digital
projects and professional discussions. The third
mechanism is linked to the development of
professional self-efficacy, in which the successful
completion of practice-oriented tasks fosters
confidence in one’s ability to operate effectively in
one’s chosen profession.

The qualitative analysis not only confirmed
the findings of the quantitative phase of the
study but also established causal links between
the pedagogical conditions designed to foster
professional motivation and subsequent shifts in
students’ professional mindset. The results obtained
served as the basis for developing pedagogical
recommendations to strengthen the professional
focus of distance learning for future specialists in
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library, information, and archival affairs.

The findings are consistent with the conclusions
of M. Shonfeld & N. Magen-Nagar (2020) regarding
the importance of online collaboration in developing
students’ intrinsic motivation and professional
engagement. Our study complements these findings
by demonstrating that a specifically designed,
professionally oriented digital environment can
significantly enhance students’ professional
motivation in information and documentation
studies.

Based on the results of the experiment, several
pedagogical recommendations were formulated
for technical higher education institutions that
train future specialists in library, information, and
archival studies:

1. Distance learning courses should
include professionally relevant digital projects
characterized by real social or institutional demand.
Assignments whose outcomes extend beyond formal
assessment and can be used by libraries, archives,
or civil society organizations significantly enhance
the professional value of the learning experience in
students’ eyes.

2. Virtual professional communities should be
established to facilitate regular interaction among
students, faculty, industry practitioners, and peers.
Such communities serve as a means of professional
socialization, thereby compensating for the
limitations of distance learning.

3. Elements of adaptability and autonomy
should be incorporated into the learning process
by providing opportunities to choose assignment
topics, formats for presenting results, and individual
pathways for mastering the material. A sense of
control over one’s own learning constitutes a key
factor in developing sustained motivation.

4. It is advisable to implement systematic
reflective support for students’ professional
development through the use of electronic journals,
portfolios, individual consultations, and self-
assessment protocols. Reflection enables students
to become aware of their own professional progress
and to link their academic achievements to their
future professional activities.

Shlenova Maryna

5. The learning content should reflect the
contemporary paradigm of the profession. It is
important to focus not only on the traditional roles
of librarians or archivists but also on the emerging
roles of an information specialist in a digital society,
such as data management, digital humanities,
information analytics, and ensuring open access to
knowledge and the digital memory of society.

Overall, the experiment demonstrates that
the professional motivation of future specialists in
library, information, and archival affairs within a
distance learning environment can be purposefully
fostered, provided a motivating digital learning
environmentis created. Such an environmentshould
synergistically combine professional practicality,
social interaction, learner autonomy, and reflective
support for professional development.

Conclusions. This study provides a
comprehensive analysis of professional motivation
among future specialists in library, information,
and archival affairs within the context of distance
learning at a technical higher education institution,
thereby establishing its decisive role in professional
development. The results obtained confirm that,
amid the digital transformation of education,
professional motivation ceases to be merely a
psychological factor contributing to academic
success; rather, it emerges as a strategic resource
for shaping a competitive professional capable
of operating effectively in the contemporary
information society.

Thus, the professional motivation of future
specialists in library, information, and archival
affairs within the context of distance learning is
a complex, integrative construct. It is shaped by
targeted pedagogical interventions and serves as
a necessary condition for successful professional
training. The results of this study confirm the need
for further research into improving pedagogical
technologies to enhance motivation, developing new
models of professional socialization for students in
a digital educational environment, and studying the
impact of emerging information technologies on the
professional development of future specialists in
the information and documentation sector.
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